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Wendy Bishop to Opeak at
2002 TWCA/SWCA

Conference in Savannah

By Hillary Harshman
Agnes Scott College

Wendy Bishop has quite a road map of
accomplishments to her name, both literally and
figurativety. From Arizona to Alaska o Africa, this
multigenre writer (chiefly a poet) has traveled ex-
tensively on four confinenis and held severai
teaching positions. Currently, she serves as the
Kellog W. Hunt Professor of English at Florida
State University, though previously she taught at
such diverse places as Bayero University in Kano,
Nigeria, and Navajo Community College in Tsaile,
Arizena. Her poelry has appeared in a variely of
publications including The American Poetry Re-
view, The Yale Review, Western Humanities Re-
view, and College English and three chaphooks:
Touching Liltana, Mid Passage, and My 47 Lives.
She has also published short stories and nanfic-
tion, including the collection When We Say We're
Home. Yel, her work does not end with creative
writing. Her reperioire also includes saveral works
on writing itself and approaches to teaching writ-
ing. Bishop's multitude of experiences and per-
speciive as a creative wriler make her a fitting
selection far keynote speaker of the upcoming
IWCA/SWCA conference, themed "The Art of
Writing Centers.”

As a crealive wriler, Bishop has aspe-
cially interesting views on the art and science of
the tutoring process. She herself takes “pleasure
in an artfully conducted tutoring session,” though
she does not see the process of writing as leaning
more fowards art or science. *Writers need to be
engaged, to want to write, and also need lo think
systemaiically about their praciices to improve
ihem,” she contends. Arlfuf and systemalic think-
ing are both necessary for succassiul writing,
though the combination of the two varies from

person to person. Tutors, she points out, must be
attuned lo these differing batances in order to help
writers make strategic decisions: "The tutor helps
the writer know such constraints and opportunitiss
are at play and also responds to them, providing
new toals or refining old onas.”

Of this year's IWCA/SWCA conference
topic, The Art of Writing Centers, Hishop com-
ments, “| like the topic particularly for the way it
metaphorically gives a boost to the actual diversity
and breadth of writing center work." She stresses
the progress that writing centers have made in
maving away from such stereolypical perceptions
as “fix-it" shops. Instead, she uses Joseph Har-
fis's analogy of the
writing cenier to the
Bosten Commaon or
the common green
space of a city or
university, where
diverse ideas get
represented, *Ta
58 our work as
artful is also to see it
: #1 as broadly human-
ist," she says.
~ Bishop embraces
{ihe idea of the wril-
ing center as a com-
munity, a place
where both students
and teachers can go
for support and feedback, a space to share ideas
and lexts.

Wendy Bishop, keynote
speaker of the 2002
SWCA Conference.

The year 2002 sees the SWCA celebrat-
ing its twenty-fifth anniversary. Bishop looks to-
wards the future of writing centers, composition
and creative writing, and is optimistic, citing their
growing membership and increasing numbers of
thecries and practices and “subcommons where
individuals talk about what they care about,” She
concedes that often more voices lead to more
contention but says, *I'd like to reap the benefits
of enrichment, of caurse, and downplay the con-
lention, so celebrating twenly-five years of writing
center work is @ nice comman space for doing so,
| think."
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Creativity and the Writing Center

By Christine Cozzens
Agnes Scott College

As a writer, a leacher of writing, and a writing cen-
ter advacale (first as a tutor, eventually as a diractar), | have
always been nervous about the use of the ward creative in
the phrase "crealive writing,” though for simplicity and con-
veniance, | use it just like mast people do. in wriling cen-
ters, we observe on a daily basis the creativily that goes into
all kinds of writing. Leaps of imagination, creative choices,
even figurative language and elegant turns of phrase char-
acterize the best wriling in any genre. It seems awkward
and wrong ta say that only writing in certain genras—
dramatic writing, fiction, poetry, the personal essay, for ex-
ample—is crealive. What about a stirring speech or ser-
mon? What about a thoughtfully argued report? What
about blurred genres?

But the use of the word creative in a writing as-
signment or a calf for manuscripts does seem to open the
gates to a greater range of subjects and forms, especially
forms. The word encourages risk-iaking, multiple or multi-
plied meanings, unusual paths to the point the writer wants
to make—all of which you will see in this first “creative writ-
ing” issue of Southem Discourse.

This creativity emerges in fascinating and original
ways. Note how creatively Southem Discourse staff wiiter
William V. Sinski applies a matapher from the art warld fo
describe a way of thinking he wants wiiters to grasp. Sylvia
Whitman's tutors at Rollins College give us glimpses of writ-
ing center realities crystaflized in the deceptively simple
form of haiku. Thanks to the creative insights and observa-
tions of E. Burt Carbia, we see how the events of Septem-
ber 11 unfolded in a wriling center and a classroom that
day. As most of know o our chagrin, creativily ofien arises
fram some kind of obsession: Darren Crovitz and our regu-
lar columnist Peter Carriere let us in on thair writerly obses-
sions with spelling and puncituation marks. Creative wriling
center practice is the subject of articles by Sherry Robinson
and Barbara Szubinska and Southemn Discourse staff writer
Paula Payne., And finzlly, from long-time SWCA member
Phillip Gardner, a short slery from his new book that takes
us far from the writing center cnly o show that we are not
so very far affer all.

How to Submit Articles to
Southern Discourse:

Manuscripts should be sent to Christine Cozzens
via email (MS Word). Please note the following
deadlines.

Spring 2002: February 1st
Summer 2002: May 1st
Falf 2002; October 1st

These works have one thing in common; they

+ show what a wealth of creativily and writing ability is lurking

in our region. Reading over the submissions has given me
a host of new ideas to take back to the writing center and
the classroom, some of which are going lo surprise the tu-
tors and students with whom | wark. | would like to see
every issue of Southern Discourse have that same effect on
its readers,

Cver the next several months | will be drafting a
stalement of editorial policy ar missian for this publication,
and the success of this issue's call for creative works has
convinced me that our discourse ought to include the word
creative and the practice of accepling a wide range of crea-
tive works for every issue, | don't yel know how to define or
phrase this call, but | want to thank this issue's contributors
for showing me and the readers of Southem Discourse the
viahility of a new and exciting direction for our litte maga-
zine.

Send all submissions to Southern Discourse to

Christine Cozzens
Depariment of English
Agnes Scott College

141 E. College Ave.
Decalur, GA 30030-3797
phone: 404-471-6221
fax: 404-471-5223

Assistant Editor: Hillary Harshman
Past Assistant Editor; Caroline Murnane
Publication Design; Laura Brandon .
Staff Writers: Peter M. Carriere, Paula H. Payne,
William V. Sinski

Seuthern Discourse ig published three times a year in the fall,
spring, and summer,




Electronic Discussions as
Oppeortunities for Tutor
Development and Community
Building

By Sherry Robinson and
Barbara Szubinska
Eastern Kenmucky University

Training is one of the most crucial as well as ane
of the most problematic issues faced by writing cenier ad-
ministrators. Beyond the iniffal training that may occur at
the beginning of a semester, some centers have devel-
oped credit bearing courses for all tutors. Other centers
encourage weekly staff meetings. Other centers, for
whom ihese options are Impractical, may be able to pro-
vide effective ongoing training and to maintain a sense of
community by using course management software.

in the Eastemn Kentucky University Writing Cen-
ter, we have begun using Blackboard—a course manage-
ment program by Blackboard, Inc.—to faciliiate discussion
of theories and practices of one-on-one conferencing in
wrifing cenlers. We introduce Blackboard-mediated dis-
cussion in aur intensive fraining prior to the beginning of
the fall semester. This strategy fulfilled ihe primary goals
of facusing the discussion on writing center pedagogy,
allowing all tutors to participate and contribute to the dis-
cussion in meaningful ways, as well as familiarizing the
staff with the software that would be used throughaut the
next year.

To slimulate the continuous discussions on
Blackboard, we select articles that espouse different theo-
retical viewpoints, as well as different strategies for tutor-
ing. After providing these articles to the staff and allawing
them enough time to read, we post a question on Black-
board. Al tutors are then required to respond in some
werthwhile manner within the specified time structure.
They are welcome to do so while on duty during quiet
times. We have noted that even after completing their
required responses, some tutors confinue the dialogus.
Additionally, we have created open forums to facilitate dis-
cussion of any issues of concern specific to our center and
the students we serve. We anlicipate that the staff wil
apprapriate this forum for themselves in order to share
Suacesses, failures, as well as other operational issues.
For example, one tutor posted the fallowing question at the
end of his discussion of dealing with a difficult client:

-encounter with parlicutar emphasis on different strategies

S0 what do you do? When you are sitting with a
client and get the vibe: T don't like you, and | am
not going to listen to you,” My method was (o
discuss the issues | thought needed fo be dis
cussed, the session did last about a half hour,
and letit go. C'estla vie.... what daes gveryone
else think?

This dialogue allows tutors—who might not otherwise have

an opportunity to share their experiences and seek input

from their colleagues—a platiarm for Interaction,

The electronic discussion board also encourages
reflective activities regarding the application of broader
theoretical perspectives to acturai tutoring experiences.

Far example, one of our readings was an article focused
on similarities between a writing conference and a patient

of involving the patient or client, The article provided tu- |
tors with opportunities to consider the effects of such 4
strategies as well as place their individual tutoring.e H-|
ters and styles in a larger theoretical context, indss
turtor connected her recent experiences ’{:‘r
ing pedagagy: I
After reading Marrow's *Tutoring ant Healf
article, | must confess that ! feel much hai@
abaut my tutering habits. | can refate (e
very well to Marrow's experience. Thera are i
moments | have fell like a healer of some sort \J
when a student leaves the Writing Center with
huge smile on her face saying “| feel much bet
ter.” What is Interesting is that in some of tha
cases {he student has actually healed herself
with me acling only as a facilitator. This is what
Marrow calls "quidance-caoperation.” Tutorial
5essions arganized along these paths thrive of
mutual participation. “Aclivity-Passivity," the
opposite of “guidance-cooperating” makes {utar
ing a dead-end acfivily. It does not empower the
student to clalim ownership of his own writing but
rather makes a student a passive recipient of
knowledge--an overwhelming task for the futor.
Mutual participation is healing, both for the stu
dent and the tutor,
The electronic discussion forum nat only allowed this tutar
to relate her tutoring style to a spacific pedagogy, it also
prompted her to articulate her response to the reading and
to elaborate on her practices.

Aside from encouraging specific, insightful commentary,
electronic forums become repositories of ideas. Unlike
ideas expressed during a staff meeting, electronic forums
transcend boundaries of space and ime. For instance, tha

- continued on page 15 -




By Marcy Trianosky
Hollins University
To Do:
*wrile thesis
*plan life
*sleep
*not freak out

{list found on WG front desk)

Laura has two senior theses to write, one in Econ
and one in History. Erin and Kate are doing original poetry
for theirs. Syreeta is doing a film analysis. Anne's doing
hers in German. |{'s better not to talk about graduation right
naw, it makes everyone fee! panicky. But going to grad
schoal or getting a job harigs over everyone. Decisions
about "life after Hollins” are too big, {co important. Sleep is
virually nonexistent or indulged in deeply and sensually
into the afternoon. Panic over the thesis chapter due fomor-
row but not yet begun pulls them together, either with each
other or with friands outside the writing center. They play
canasta, watch The Producers again, get off campus to El
Rodea for nachos and margaritas.

"Database of Sept, 11 victims"
{on-line news headline)

. Computer screens left up between sesslons re-
veal our mutual obsession with CNN onfine and its maca-
bre headlines. The New York Times lies splayed across the
coffee table, forcing on us more headlines, maps of the
Middle East, monsirous cranes in clean-up phafos of the
Twin Towers. Mostly we don't talk about it. The first two
weeks after it happened we were immersed in it, talking
about it whether we wanted to or not. Those wha couldn't
stop reading, listening to, or walching the news described
details, plot twists, lo those of who couldn't do any of that.
We all knew more than we thought we could stand.

But then Nicole died. One of our seniors. It was
very sudden, some kind of “aggrassive” stomach virus. The
college emails fo everyone that Monday seemed tco cool
and factual. All of us wanted fo crawd in a hole—facuity,
students, staff. On top of September 1%, we had our Sap-
tember 215, the day we fost Nicole. | found one tulor erying

at the computer a few days later—the computer in the cor-
nier, where no one could see her from the doer. Another
tutor worried about missing her shift. We ran into each other
on Frant Quad, and she {old me she had to drive a van full
of sfudents to Nicole's funeral the next day; there was a
last-minute paper to write, faundry that needed to be done,
Did | know where she could find a one-hour dry cleaner for
her only black dress? She cried, and | put my arms around
her.

It's hard to pigeon-hole where the stress goes,
how it gets handied—or not. Some days it seems we wark
logether more easily, putting aside pettiness, resolving per-
sonal differences. Other days we talk very litile to each
other, try to bury ourselves in tutoring, leaching, writing that
paper, that proposal, that thesis chapter. The writing center
feels safe for all these expressions of grief, avoidance or
fear. There's even room for small acts of courage when we
reach out to each ather. One tutor writes a little “love poem”
and puts it in my box. The funny, cule “Tutor of the Week”
carioons on the white board celebrate what they value most
about each other. Instead of a staff meeting, we have a
birthday parly where we give garish, more-than-a-fittle ob-
5cena cards fo all the tutors who had birthdays over the
summer, We eat the chocolate cupcakes | made and laugh
alat.

_,Sfparafmfr our personal selves from
‘ourwriting center selves has neyer

been so diff cult, or so HECfSSc’?Jj’

In tatking lo one of my tutors about wiiting this,
she said, “Well, | don't know zbout other writing centers, but
ours is like a family.” Families are complex and ambiguous.
They never hold still far the camera the same way twice.
They create grief, but they assuage it as well. They support
us, but at times they are our undoing. Sa must our writing
center be, with the necessary intermingling of duty and
friendship, responsibilities to those we serve and to each
other. Separating our personal selves from our writing cen-
ter selves has never been so difficult, or so unnecessary.
We'll be here again tcmorrow to begm agam




Tutoring and Teaching through
Tragedy

By E. Burt Carbia
Appalachian State University

Those of us in the ward business may have found
Tuesday, September 11, 2001, an especially chaflenging
day. Words seemed inadequate to carry me beyond my
shock as ! witnessed passenger jets explading into the
World Trade Center first thing in the marning of an eerify
pastoral preautumn day. | remember being surprised that
students, with their paradoxical blend of innocence and
invulnerability, kept me grounded and functional, both In
Appalachian State University's writing center, where | am
half-time codirector, and in my expository writing class-
room. On that day, perhaps more poignantly than on other
days, | became a careful, engaged listener.

"How can students want to come in here to have
papers lcoked at in the face of what's happening today?" |
asked myself and my tutors almost as mary fimes as we
saw the foatage of the WTC Tawers crumbling fo dust, The
point of contact and explosion riddled my closed eyelids
strobe-like as | tried to concentrate on a paper dealing with
the Ruby Ridge incident. The irony, a favarite cancept of
us English folk, did not escape me. My 10:00 a.m, student
writer, delermined to clutch normalcy, even ifin the farm of
a lutoring session, expressed her fears in asides as we
stumbled through her essay: "What do yau think our gov-
ermnment is going to do now? Are we at war?”

Burt Carbia works with Stacia Sanders in the Univer-
sity Witing Center at Appalachian State Unfversity. |

| asked her what she thought the proper re-
spanse should be. | admitted that | shared her fear, but
tried to offer hope that our government would take a pru-
dent course. Her paper on Ruby Ridge lay between us, the
scar of an old wound, possible portent of our future, She
dacided that she had to trust the people in power to do the
right thing; | tofd her I thought her decision was wise.
Meanwhile, her essay was shaping up nicely, Her re-
sponse to the article she'd been instructed fo address was
thoughtful, fogical, well arganized. We found a few spols
that could use further development or textual sugport, but
overall, both of us were pleased, .

The student writer felt compassion for the
Weaver family and righteous indignation toward the U.S.
Marshals, but she concluded that these not present at
Ruby Ridge may not be able to offer a clear verdict about
anybody's actions. She didn't blame Sammy Weaver for
taking aim at the guy who shot his dog, yet she understood
that everyone at the scene had acted impulsively. She saw
clearly the way the conflict escalated the following day as
FBl agenls surrounded the Weaver cabin,

Then she made the connection between Ruby
Ridge and the present moming. Her eyes welled with
tears, but she held them back. | wasn't sure what to say,
so | said nothing. Good decision: The student told me that
she was glad to have someone older and wiser 1o sit be-
side for a little while. If | had spoken, | might have blawn
the latter Image, but | was able to offer comfort by being a
quiet, safe presence for her, She pulled herself tegether,
fhanked me for helping with her essay, and went on to her
next class,

Some of the professors in our department opted
to cancel their classes for the rest of:Septémber 11. The
university's policy, announced midway thratigh the after-
noon, left the matter ta individual instructors discretion. My
department chair had encouraged Us to‘meet with students
and aflow them to talk about what was doing on. | think
that he was speaking out of his own wisdom. | wasn't sure
I'd be able to pull off hanging around until 3:30 to mest with
my class, nor whether | could offer a worthwhile encounter.
I decided fo let my students lead on this one.

When | arrived in the classroom, | noted that
eighteen of my nineteen students were sitling in the cus-
tomary circle. | wondered how influential my sirict atien-
dance policy had been on their decision not to cut, how
much they felt like gathering together, how much they
needed to talk about the day's horrors. By the end of class,
I had become convinced that the last option ruled their
presence in 204 Sanford Hall that afternoon.

- continued on page 13 -




By Peter M. Carriere
Georgia College and State University

In a scathing salire on James Fenimore Cooper's
fictian, Mark Twain ofserved that out of a possible 115 of-
fenses against iiterary art, Cooper had scared a record 114.
Twain's essay, entitled “James Fenimore Cooper's Literary
Offenses,” refers to the author's use of deus ex machina
salvations, characterizations that include improbable skill
and heroics, absurd coincldences, and ridiculous descrip-
tions of physical things—for example a scow or “ark” only a
foot or two wider than the meandering creek it was trying to
navigate.

Had Twain been more of 2 mechanical purist, he
woulki have noficed that Cooper scored an additional 114
offenses against contemporary grammar and punctuation
rules. Such an improbably high score does not seem [o
have tarnished Cooper’s reputation as a great early Amerl-
can novelist, howaver, Cooper's infractions diminish nel-
ther a readar's understanding nor the reader’s ability, as
Samuel Taylor Coleridge put it in Biographia Literaria, to
willingly suspend disbelief and become immersed in Coo-
per's tale. Which is precisely the point,

Below are several of Cooper's sentences from
which [ have removed all punctuation, Punctuate them
according to your favarite contemporary punctuation rules,
and compare your results with the actual sentences as set
down by Cooper. Your score and carrespending rank is
listed at the end of this article. All sentences come from the
Signet paperback edition of The Last of the Mohicans.

1. When Uncas had brained his first antagonist he tuned
like a hungry lion to seek another.

2. He enumerated the warriors of the party their several
mefils their frequent services to the nation their wounds

and the number of scalps they had taken.

3. The Huron laughed in their faces and lold them women
sfruck so light!

4. What then have | to do or say in the matier of your mis-

fortunes not to say of your errors?

5. Go o the dark-haired daughter and say Magua waits to
speak,

Answers:

1. When Uncas had brained his first antagonist, he turned,
like & hungry lion, to seek another.

2. He enumerated the warriors of the party; their several '
merits; their frequent services to the nation; their wounds,
and the number of scalps they had taken.

3. The Huron [aughed in their faces and told them, women
struck so lightf

4. What then have'] to do, or say, In the matter of your mis-
fortunes, nol to say of your errors.

5. Go fo the dark-haired daughter and say, Magua waits to
speak.

Rank Based cn Similarity lo Cooper's Punctuation:

80%-100% similzr to Cooper. . . Pointedly Offensive
60%-79% similar to Cooper. . . . Paintlessly Offensive
40%-59% similar to Cooper. . . . Hopelessly Pointed
15%-39% similar to Cooper. ... A True Pointilist
0%-14% similar ko Cooper. . . .. Pointing Toward Sense

f o |
]




"Dr. Picasso Can Chew on My Left Butt Cheek,”
Van Gogh, Fall 2000

By William V. Sinski, Georgia Military College

"l just can't please Van Gogh. Nothing | do is good enough for her. And this time she is wrong,” a student said upon coming
inta our writing center to be tutored. The student continued, "And [ lold her so. Picasso taught us so last year in his class Contempo-
rary Grammar in Society Today." '

"Gee," | said, "| sure hope you didn't quote Picasso in Van Gogh's class."

"l did,” the student replied, "and she was not very nice. Her exact words were, "Dr. Picasso can chew on my left butt cheek;
you are in my classroom now, and you will be sure that your prenouns agree with your antecedents, even if it means using the ever
redundant, politically correct he or she and him or her,"

| felt for this freshman. It seems the ones who try the hardest and care the most all go through this frustration until they un-
derstand one truth about writing. Writing is not an exact sclence; writing is an art form.

Irequested some composure from our guest, and | said, "I don't think Dr. Van Gogh would give Picassa an 'A' if he had to
fake her class.” | went on to explain that our Dr. Van Gogh is a published author and poet. She is known for her diligent research pro-
Jects and has written books on exatic cultures, The influence of foreign lands and her poetic nature have taught her lessons of impras-
sionism. "Soon she will teach you how to use the gender less singular noun,” | told the pupil, "and you won't have to concern yourself
ahout hefshe, him/er." The educatee went an to praise Or. Picasso, and | agreed. :

At first, | had trouble relating the fact that | enjoyed taking courses from every professor in the depariment. | told the young
writer how exciting | found Picasso. Hig ability to show two variations for the same noun phrase used as the subject in one sentence
makes a weird but very enlightening sentence diagram, |t is almost like looking at the front and the profile of one object at the same
time. i told the able apprentice how lucky we were lo have so many fine professionals to leach us the art of writing. "Some may feel
that Dr, Seurat, our master of pointilism, may take his puncluation too seriously,” | said, "but he is right: 'a misplaced comma can be a
. Many of our professors have doctorates and are published,” ! continued, "and they are happy to share with us what
they worked so hard ta accomplish In their lives, You can submit a copy of the same essay to four different English professars, and
you right get a 'B' from each of them. But, it will not be the same '8 you get from each of them.” Qur new aspiring writer was half
way to understanding but now had another frustration,

"But if they don't agree on what is proper grammar," | was asked, "who decides what is right and wrong?*

For this student, my answer, “The people who wraie the book you are using, and the people who wrote the baok yourin-
structor learned from,” was not so feassuring. It was time to make as clear as passible just how fucky we are to be exposed to so
much diversity instead of the dull consistancy we assume writing will be when we first begin to study the art.

“Lock at it this way. Each professer does recagnize the arfistic talent of his or her fellow faculty members. But proféssors

don't earn doctorates by copying each others




Wrecker
Marion Walker

By Phillip Gardner
Francis Marion University

Regarding the connection of “Wrecker® to writing
centers, Phillip Gardner says “The story is about someane
who struggles to lell the truth about ‘the world,' The truth,
he says, is not so hard ta know, but getting it said, well,
that's another thing. Then when he can't say i, he begins
telling us a story--a kind of dialectic—which takes him to a
place he didn't think he could get fo. The comparisons fo
what we know as writing center folks are, { hope apparent,
though embedded in the story." .

The truth is complicated. ! don't mean knowing
it. Knowing it isn't so hard, sometimes. But etting it fold
can be next to impossible. The mare you io say it, the
farther from it you get. Like pushing the-sa £

magnet towards one another, the mofe Wirgs peGpls say
fo ane anather the farther they getfomwRat th -
ing to say, until you hear stuff coming of fouth
and you say to yourself, where the het At thaf com

from? Or the other person says, what do-yduinedn? And
the fact Is, you don't have the slightest idea what you

mean, Then you get into the explaining, and before it's
over the two of you are pushing each other across Colo-
rado when you both know the truth lives in Carolina.
Sometimes it's jusi better to keep your mouth shut.

It's not that you dan't know the truth. It's just that
when you da know something, and you know that it's true
and somebody tells you to explain or io give examples, it
justruins it. We all know some things that are true. It's the
telling that gets in the way. But when you love somebodly,
and you know it's true, and still she wants you to explain to
her what love s, the telling screws up the thing you're fry-
ing o say. Everything goes wrong. Before il's over you
hear yourself yelling things you never intendad o say,
things that aren't even in the least bit true. Things you'd
never say. Things you can never take back,

I want to get it right.

Let me try to give you an example. I've gotten
calls from the Highway Patrol at all hours of the night when
it's so cold a dog would jump a cat for no reason. So cold
I'd have to use ether to get the engine started. I'm hun-
gover sometimes. 1leave a warm bed and dress in the

dark. If she knows I'm gone, she never says sa.

I'ctimb in the cab of my wrecker, and even
through the cushion | feel how cold the seat is on the
backs of my legs. My breath fills up the whole cab. Some-
times I'm stilt a fittle drunk. The gear stick sends an ache
through the palm of my hand. When | pull them up from
under the seat, my gloves lock like chopped off hands. It's
that cold. I'm feeling like hell. And | know what I've got to
look forward to. | ain't about to get warm, And I'm thinking
about what I'm leaving behind. I'm thinking of my wife and
the things I don't know how to say to her.

Then heading out easi, out to Lamar or Tim-
mansville there are breaks in the sky, and | know that later
the sun will be coming up. | have a cup of Sav-Way cof-
fee. Everything is quiet, the way it is in the South when
everything is covered with snow and the maon Js full. The
blower is hot on my knees now and ! can tumn it down, too,
Far a second, I'm not thinking about anything or anybody.

Then | start up a hill and the sky Is the color of
the ocean just before a storm, gray or bluish, maybe sfate
colared. Then, at the very top of the hill, the moon Is right
there, sandwiched between the white land and the sky
thal's like a lide. And for a second you can't atch your
breath, and you're glad as hell io be there, and you feel
like the whole damned thing was planned Just for you, or
that you've slipped info a moment nat meant for a human
to see. And you forget about what wails for you eight or
ten miles up the road and about what you've left as many
miles behind.

There's just you and all this white world around
you. [I's early in the morning. You're warm, and there's
the sky and the moon and the snow everywhere. What 'm
trying to say is it's a feeling. That feeling is what I'm trying
to say is what true fs. It is that feeling, that thing | feel for
her, that | can't get across. It all gets lost in the explaining,

I wish t could tell you what it's fike at that time In
the marmning when you come to a flat stretch before the
final curve and see the red and blue lighls dancing over
the snow way up ahead. | feel a little sick, because of
what | know way down deep. But at the same time the
lights on the snaw, red chasing blue, blue chasing red on
the ice and snow, and way back the beginnings of the sun
and the receding tide of slate sky above, there is a feeling
there. Siill, | get that churning in my stomach on account
of knowing and not knowing for sure what I've got ahead of
me,

She says there's something missing.




When I was a boy, before | knew what fhase
lights really meant, | would've sat at the top of the hill and
imagined they were lighis on a flying saucer or the second
corning of Christ. Now | know what it means if the EMS
guys are still there when there's snow. It means some-
body's dying, dead, or damned near it. Sometimes it
means ['ve got to move some steel before they can finish
their work.

| leave the truck running and the blower on high.
We, the EMS guys and me, we take turns aiming the lights
maunted on the cab and warming our hands, Sometimas
we see it, the way people go out of this world. The cold
doesn't make it any easier, Sometimes it is so bad that we
have to lock for badies thrown from cars, People don't
drive as fastin ice and snow, you'd say, Butthe ice
means they dont slow down either.

Sometimes they aren't all there. Parls of them, |
mean, are lost.

| don't get paid for helping the guys look. My job
is to haul away what's left of the plastic and steel. That's
what1get paid for. But/just can't drive away while the
others are out there locking. | couldn'tdo that, I'm nat like
that. You would think that it didn't matter, not to the dead
person. Butthose EMS guys, they just won't give up look-

ing.
It's what we have in common.

Even when a thing is dead it has ils parts, and
you awe it to make a broken thing whole, even if you can't
give it life again. You and I, we have obligations. We take
oaths and 53y vows. Or atleast thal's what | think.

take my turn fooking for the parts. Nobody
talks. We all know what we have to do, and we know that
we have to look close, and we hope that it is somebody
else who finally says the search is over.

You would think the parts would be found near
the point of impact. Your'd be surprised. So you loak and
you think. Even with the bright lights it is hard to see.

You are always walking in your own shadow.

Sometimes | just want io close my eyes and get
down on my hands and knees. Feel for whal it is | hope |
don't find. | wish | could just come cut and tell you. If|
hed words, I'd tell you.

You can either take pecple at their word or not.
Itis a choice. Itis a real hard choice. Believing some-

body's word takes trust on both sides. It means that ane
person knows what she s saying and is willing to saylt It
means the other person can hear through to the meaning
and can take it. Both sides are hard. It comes down to
this. When somebody tefls you something, they afther
mean what they say, or they mean something else, or they
mean nething atall. The problem is when they say it
straight out. The straighter itis, the harder it is to take
samelimes. You would think that the hardest thing would
be when someone says, "l don't love you." Warse is when
she says, 'l love you, but. . .." Itean make you say and
do things you'll regret the rest of your life. Il make you
want to gat down on your knees.

IF the job isa't done when the sun really staris to
get up, the EMS guys will go back to the van to warm,
Nobady says anything. They just know that in the time it
tekes them to get warm they'll have the light of the sun to
see by. IUs true that it's coldest just before the sun comes

up.

They are doing the right thing. If there is any-
thing to be found, waiting a half hour won't make any dif-
ference now. Slill, afier I've been looking | can't go back
with the others. They always feel a need to talk. | can't
blame them. | feel it too, People feel urieasy when they
are together like that and there s nathing but silence,
They feel like there is something they ought to be saying. |
understand that. Buttcan'tdoit. Solsearch alone, look-
ing down at the snow, moving slowly, warried 11l bury un-
der my boot the thing I'm looking for. Worried that some-
how | already have,

Sometimes after staring down at the snow for
long time in the night, my eyas will play tricks on me. Mibe
looking down, and suddenly I'm seeing into nothing at all.
'm not saying this right. I'm seeing the very place where
the snow and the night come together, sea. ['m looking
down from high up and everything just goes down and
down, forever. | feel dizzy. | stand very still, and the cold
seeps into my bones. | get that numb feeling everywhere.
I know thave ta bring myself out of it

So when | feel this way, | sometimes think about
the warm place I've left and wish with all my heart | could
go back lo it, and that it would somehow be there when i
get home.

["Wrecker,” reprinted in Southermn Discourse by permission
fram the publishar, appears in Someone To Crawl Back
To, a book of stories by Phillip Gardner, pubtished in 2001
by Boson Books both in print and online. For information,
go to www.cmonline.com or wrile Boson Books, 3805
Meadow Field Lane, Raleigh NC 27606 ]




Tickling the Funny Bone in the
Writing Center

By Paula H. Payne
Georgia Military College

Middlebury College in Middlebury, Vermont,
sponsors a summer graduate schoofl called the Bread Loaf
School of English. This summer program earned its un-
usual name because it is located on Bread Loaf Mauntain
just a few miles from Middlebury in the Graen Mountains.
Although this recognized graduate program for English
leachers offers challenging courses, the children of the
faculty are called the “croutons,” and the weekly newspaper
is The Crumb. Just a few feet from the maln administrative
building for Bread Loaf is a road sign that reads “Students
Beware,"

Because of my experiences at Bread Loaf and
the fact that my last name is “Payne,” | learned early in my
carger that humor would also be an asset when working
with young people.’ | could only imagine the moans and
groans voiced when my students looked for the first ime at
their college class schedules and saw “Payne” listed next to
the English 101 they selected.

Research indicates that humor can enhance
leaming. In a 1994 study, Mahboub Hashem explains:
“The ability o laugh at one's self and to laugh with others is
a priceless lool for effective teaching” (Wilcox quoted in
Hashem 16). A Johns Hopkins Professor, Ranald A, Berk,
conducted a three-yaar study evaluating the effecliveness
of ten systematic stralegies for using humor as a teaching
tool. Berk reports, *The research literature is replete with
evidence of the psychological and physiological benefils of
humor and laughter” (72). Berk offers seven conclusions
based upen his research:

1. Btudents view humor as an effective feaching tool to
facilitate leamning;

2. Awide range of low-risk hurmor techniques can be very
eifective in reducing anxiety and improving learning and
performance;

3. Strategies for using humor must be planned well and
executed sysiematically to achieve specific outcomes;

4, Both content-specific and generic humarous material
taitored to the characteristics of each class can be effective
in appropriate applications;

5. Humar tends to be mare effective when two or more of
the senses, especially visual and aural {written and cral);
6. Ofiensive humar should never be used in the class-
room; and

7. The strategies for using humor in this study are adapt-

able and can be generalized to any discipling and course
centent (88),

Ifhumor in the classroom impacts in a positive
way a student's ability to learn, then some of these same
strategies can also work when tutors work with students,
Here are some suggestions for incorporating humor when
establishing a writing center:

1. Educate faculty and train tutors by acting out skits ex-
aggerating what tutoring will and will not invelve,

2, Display posters and cartoon characiers to advertise
hours for center.

3. Instead of numbering, give computers and printers ri-
diculous names like "Big Bertha,” “Speedy Gonzales,” and
*Cookie Monster."

4. Have tutors relate humorous examples of problems with
writing.

5. Use modifications of games to help students review
academic skills like Trivial Pursuit, Scattegories, Jeopardy,
Bingo, Manopaly.

6. Take pholographs of tutors and students and post them
in center.

7. Keep photo album of previous tutors and students. -

8. Draw caricatures of average student/ieacher having
trouble writing.

8. Use humorous cover sheets and sign-in slips for center.
{Example: Title for publication of freshmen wrifing is Geor-
gia Military College PupPages, with picture of puppy paw-
prints walking through spilled ink and a turned over ink bot-
te.

10. Decarate bulletin boards, walls, and doors with colorful
images acronyms, and mottos to attract student attention.
{H.O.W.L. which stands for “Helpful one-on-ane writing and
learning.")

11. Humorous answering phane messages when cenler is
closed. (If your writing assignment or math homework is
due before three o'clock on Wednesday, you waited too
late. Leave your name and we will call you for a tutoring
appoiniment as soon as the center re-opens.)

Of course humer-izing a writing center depends
on the type of student that uses it. Some of ihese tech-
niques may seem too juvenile. A few of my favorsite car-
loons come frem the Charles Shulz's Peanuts Cartoon, and




Hiike to entarge them and hang them in our center. In one
cartoon, Linus and Lucy are walking along the sidewalk,
Lucy says, “Is that the school bus coming?” Linus replies,
“No, it's a regular bus.” In the next frame Lucy says, *|
think Il get on it, and go to another state and live in the
woads and eat berries." Linus concludes by saying,
“Having frouble with fractions again?" In a second Pea-
nuts Cartoon, Charlie Brown is in bed with Snoopy lying
on his stomach. Charlie says, “Sometimes | lie awake at
night and | ask, 'Is life a mulfiple cholce test or is it a true
or false test?" In the next picture, Snoopy has turned
over and the caption reads, "Then a volce comes to me
out of the dark and says, ‘We hate to tell you this, but life
is a thousand word essay.”

One final example of 2 paster [ have found suit-
able for a writing center Is a spoof on a father-college
aged son correspondence.

Dear Dad,
$chool 1§ really great. | am making lol
of friend$ and $tudying hard. With all my Stuff | $imply
can't think of anything | need. $o if you would tike, you
can just $end me a card, a$ | would love to hear from you.
Your laving $on
Dear Son,
| KNOw that astraNOmy, ecoNOmics, and
oceaNOgraphy are eNOugh to keep even an hoNOr stu-
dent busy. Do NOt forget that the pursuit of kNOwledge
is a NOble task, and you can never study eNOugh.
Love Dad

lincarporated humor inta our writing center in
the form of a sign we designed for our locatian, When our
center at Georgia Military College first opened in the fall of
1998, we worked in a building ready for demalition, The
art students had been decoraling the halls autside our
room with their designs for several years. Painting tropi-
cal fish had been an assignment the previous quarter, so |
felt like | was walking hrough a giant-sized fish bowl every
time | opened the lab. | wanied our students to feel wel-
come and be able lo see our presence i the hall, and |
was a litle dismayed that the men's bathroom, painted
school board green, stood opposite our doar. The only
way to salvage any turf and self-esteem meant picking up
the paint brush and adding a bold, humorous sign o indi-
cate our presence in the building. The tutors got involved,
and within & few days we had a floor to cefling arrow
painted across the bathroom door and peinting to our do-
main,

The humorous technique | use most often to
relax students and emphasize the importance of the writ-
ing process involves my own damagad ego and a class i

took many years ago. During that first summer an Bread
Loaf Mountain, | enrolled in Dixie Goswami's writing class.
As a final project, she wanted us to complete an assay
and send it off for publication. | carefully explain to my
students how | struggled to put the essay together, and on
the final day of class, Dixia took a look at my work. After
several anxious moments of my watching her and trying to
gauge her reaction, she took a breath and dropped my
paper into her iap. She looked at me intensely and said,
*Paula, do you have scissors?" | replied slowly not sure of
where she was headed, “Yes.” Not missing a beat Dixie
responded, “Do you have paste?” | felt like a completely
confused kindergarten student assigned o cut out flowers
and animals, Next she smiled and laughed while instruct-
ing me to "cut out all the garbage and paste together the
good stuff." As | walked away from aur meeting, | was
devastated and wanted to give up, but once | allowed my-
self to think about what she said, | knew she was right.

That day [ learned that a sense of humor can
lighlen any mood and communicale the need for perse-
verance. Learning means making mistakes and having
the courage and strength of character to try again and
again. When humor is added, students can have fun,
learn more about themselves, and acquire skills to ensure
their academic success.
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The Missing Link

By Darren Crovitz
University of Central Florida

All readers and writers are interested to some
degree in the nuts and bolts of language. Sure, when we
read, there are |arger things we're looking for—a controlled
focus, cohesive organization, an engaging style. But for
each of us, there are certain Issues of diction, syntax,
grammar, punctuation, and usage that snag our atiention,
like thorns snatehing and unraveling a sweater.

One of those pet peeves for ma is hyphens. Or
rather, the lack of them.,

Why the hyphen? Afier all, it's such an innocu-
ous-loaking thing. A tiny half-line, barely visible on the
page, joining words together like the cars of little toy trains.
There are a thousand other more obvious issues | could
have with writing. But for me, a missing hyphen is like a
hole in the universe, a white void, a yawning nothingness,
an empty space crying out in need.

Okay, maybe it's not that bad. But generally,
when reading college-level wriling, one is far more likely to
find a hyphen omitted than added. What's up with this?

A hyphen joins words into a compound form,
Essentially, a single construct or idea Is formed through a
linkage that melds previously individual terms. One com-
mon use for hyphens Is lo treats a compound modifier of a
noun. Farinstance, "a blue-green sky" doesn't mean a sky
that is half-green and half-blue, or striped or mottled, buta
sky of one consistent color, & "new" color that emerges
from ihe combination of those two adjectives (maybe
"turqueise” works just as well, but nevar mind).

If a writer omits the hyphen in blue-green,
chances are we can figure out that if doesn't mean the sky
i5 divided into blue and green sections. Butin other situa-
tions, legitimate confusion can easily arise. Omitting hy-
ohens in this case implies that the two adjectives are fune-
tioning separately on the noun that follows, and the rasuft
can be confusing, misleading, or embarrassing.

Take the hyphenated desciiptor "easy-going," for
example. With the hyphen, it means mellow, relaxed, pos-
sessing 2 type B personalily. But without the hyphen, we
might end up with a senlence like "Sara is an easy going
woman." Now, maybe we can deduce that Sara is mellow
from this statement, but what it actually seems to be saying

is that she is promiscuous and on-the-run. Big difference.
Run the same test through the sentence "Davea is a hard-
working guy" and you get similarly bawdy results.

This na-hyphen confusfon cccurs more than you
might think. t see it in almast every student essay | read.
Check out these other examples:

1. Early-bird dinner. with the hyphen, you're just
eating dinner early &t a restaurant. Without the
hyphen, you're eating early, and you're eating
chicken.

2. Last-minute decision: with the hyphen, it's a deci-
sion made immediately before some deadline,
Take out the kyphen, and you have a final, very
small decision.

3. Old-fashioned: hyphenated, and you've got a
style from a previous era. Nonhyphenated, and
you've just got something ancient that's been
shaped.

4. Dirty-blonde hair; with the hyphen, it's an attrag- -
tive color, Without, and it just needs to be
washed.

5. Long-winded speaker; with the hyphen, and it
means someone who is pompausly averindulgent
in speech. With no hyphen, the person is just out
of breath and, well, long.

8. English-speaking diplomat: with, and it describes
a diplomat who can speak English; without, and it
describes a Brit who can talk,

7. Fast-track career: hyphenated, and it's a job track
with plenty of growth and income potential; with-
out the hiyphen, and you're running the 100 me-
ters for a living.

8. High-powered atiorney: with, and you've gat
Johnnie Cochran; without, and yaur lawyeris a
stoner with a battery pack,

8. Thirty-story building: with, and you've got a sky-
scraper,; withoul, and you've got a building full of
anecdoles, tales, and narrafives...

In the grand scheme aof writing, maybe these am-
biguities aren't enormous issues. But then again, writing is
the making of meaning, and meaning staris with the build-
ing blocks of word choice. A hyphen isn't just another
pointless burden of punctuation that students have to he
worried about; it's a tocl for constructing and clarifying and
creating sense. A hyphen connecls, creating something




targer than the sum of the parts. Suddenly, two unrelated
wards have evolved into something higher,

And evelution—in writing or anything else—is a
good thing.

[Editor's Note: The Chicago Manual of Style, published by
the University of Chicago Press and now in its fourteenth
edition, has an excellent and very comprehensive section on
the hyphen, including a table of hyphen usage that pravides
many examples.]

Announcing...
the Slate of Open Positions for the
Southeastern Writing Center
Association Executive Board:

# Nominations for the following positions are open:

i President (Term: 1 Year)
Vice President (Term: 2 Years)
B Treasurer (Term: 2 Years)
| Secretary (Term: 2 Years)
Al-Large Members: Four (Term: 2 Years)

q Nominations are to be sent via emall or snail mal to

Sonja Bagby
shaghy@westga.edu

Sonja S. Bagby
Wriling Center
Parkman Room
TLC 1201

State University of West Geargia
Carrollton, GA 30118

# All nominations must include a brief biography. Dead-
# line for nominations is March 1, 2002, for all email and

8 snail mail nominations. Voting will take pace at the an- g
| nual SWCA meeting to be held at the 2002 IWCA/SWGA
§ Conference in Savannah, Geargia on April 11-13, 2001, §
# Nominations will also be accepled from the floor at that  §
j§ time. Ballots will be distributed with nominations made
{ praviously; those accepted from the fioor at the axecu- :
§ tive meeting may be writien in. At the business mesling,
8 changes in the bylaws affecling elections will be pro-
® posed to iengthen then president's term to two years
3 and lo stagger the at-large terms.

Tutoring and Teaching
- continued from page 5 -

| asked my studens to wrile In their joumals for
atleast ten minutes. | said simply, "Write about what
you're feeling today; then we'll tatk.” When they finished
writing, we went around the circle one by one. | gave
them permission to pass on speaking if they wished. | told
fhem that they could either read what they had wrilten or
say what was on their minds contemparaneously, and |
asked that they fisten to each other without interruption.

It was an incredible experiencs for me. Not that
I'm a big lecturer or anything. 1 have always thought of
myself as a facilitator in my classes, but this meeting was
different from any other I'd sat through. it wasn't, abvi-
ously, a new methed of communication or a new structure
for discussion, yet the almasphere of the room sustained
a unique quality. Each person's dignity and compassion
were palpable in the room. My tangible role was minimal:
I mostly listened . In fact, any individual's role in the dis-
cussion bowed to the larger presence that the students
created with their talk.

EEChPffSOH s dignily and compas-
siom:were palpable in the room M7

tangible role was minimal,

it wasn't that everyone in class agreed or felt the
same way about what had happened, either, They of-
fered diverse opinions about who might have committed
the atrocities and why. They also disagreed about what
America should do next. Butihey had evolved into a com-
munity of the concerned, and they honored a tacit pledge
to hear each other out. They were engaged in aclive,
cooperalive learning. They discovered tuth, they
watched its shading change, and they confessed that their
present perspectives could also change.

What more could a teacher hope for than io
witness eighteen human beings in the collective glory of
their capacity {o seek knowledge?




Instant Poetry
The 2002 Southeastern Writing
Center Association
Achievement Award

By Sylvia Whitman
Rollins College

We try to start every weekly staff meeting with
five minutes or less of writing spurred by a prompt. “Write a

The Southeastern Writing Center Assaciation Achieve-
ment Award is prasented annually on a compelitive basis

to a member of the Southeastarn Writing Center Associa-
tion for his or her outstanding contribution to the writing
cenler community.

Eligibility

Any member of the SWCA Is eligible to receive the award,
Pracess

To nominate an eligible candidate, send a short letter of
nomination lo the address below. The nominator is also
respensible for informing the candidate that he or she has
been nominated.

The candidate should submit supporting documents,

which may Include letters of support frem students, tutors,
faculty, administrators, colleaguas from ather institutions,

syllahi, publications, and lacal writing center malerials, etc.

to the address below by February 1st.
Nominations and supporting material should be sent to:

Karl Fornes

Fhe Writing Room

University of South Carolina Aiken
471 University Parkway

Aiken, SC

karlf@aiken.sc.edu

A committee of SWCA members will review the
nominations.

Beadline for Nominations: February 1, 2001
The winner will be announced and presented with the
award {a nifty plague and a check for $250) during the
2002 IWCA/SWCA Cenference.
Award Committes
If you are interasted in serving on the committee that re-

views the nominalicns, please contact Karl Fornes al the
above address as s00n a3 possible.

halku about cansulting,” ! told the group.

~ The rush of freshmen—
My brain falls out of my nose
By ihe fourth paper.

Rhea Mendoza '04

The student walks in
-No thesis and no structure--
And says, "Check grammar."

Shaun Arsenault '02

Freshmen visit us
Often confused and unsure,
We help, we consult!

Kate Greenberg '03

Conjugating verbs
In the midst of a train wreck
Brings no one an A

Rhea Mendoza '04

Con-sult-ant, please help.
Read my paper lhoroughly.
Tell me | am through.

Jamie Morris '02

"Just make this an A."
'l keep locking at my watch
While [ waste your fime.

Keira Keeley '04

Commas rush past my
Weary eyes—pausing, pausing.
Why stop now, | ask?

Marlo David, Master of

Liberal Studies program

Wiriting center means helping.
So does 911.
Therafore, writing center is...

Aimee Johnston '03




Don't Forget..,
the 2002 IWCA/SWCA Joint.
Conference
“The Art of Writing Centers”
April 11-13, 2002

The conference wilf be held al the Savannah Marriot
| Riverfront Hotel. For more information, contact 2002

d Conference Chair Traci Augustosky at taugusto@scad.
i edu.

Report from the SW’QA Board

Submitted by Gles

SWCA Board members met gn June 30 in lovely
Savannah, Georgia, site of the 2002 conference of the
international Writing Center Asscciation and Southeastem
Writing Center Association. A significant portion of the
meeting involved some very lively discussions regarding
conference matters (budget, site, keynote presenter, ses-
sion arrangements, meals, social events, etc.). Members
also spent ime dealing with several important organiza-
fional objectives, summarized below,

1. Board members voled unanimously io approve a pro-
pasal from the University of North Caralina at Charlotte ta
hast the 2003 SWCA Conderence.

2. Proposed bylaw changes will be distributed to tha
Board by Marcy Trianosky, SWCA president, for discus-
sion and voling &t the April 2002 IWCA/SWCA Confer-
ence. Conference organizers will have a table set up for
members {o vole on bylaw amendments.

3. Officer nominations and voting for the 2002 election
cycle will follow procedures outlined in the current bylaws.
Specifically, nominations will be sought from the floor at
the April 2002 annual SWCA meeting. Board members
proposed a modification to the bylaws, however, that will
call for nominations in the future to come in advance of
annual meetings in order that candidates' names may be
published in Southern Discourss.

4. Board member Bryan Moten, with assistance from
President Marcy Trianasky, will write to prospeciive new
SWCA members,

Electronic Discussions
- continued from page 3 -

comment as a starting point fo a new discussion, Even if
we choase ot lo reuse a past comment or discussion, we
will be able to maintain a racard of the academic and pro-
fessional discourse of our writing center.

Moreover, exposing tutors to the new technolo-
gies in a nonlhreatening environment gives them addi-
fional tools for success in the classroom, both as students
and as teachers. Indeed, last fall, very few of our naw
tutors were familiar with blackboard or any similar course
management product; however, most had to use black-
board in the courses they were taking the very next week.
Early pracice acquired during the presemester writing -
center training heipad them negotiate their class assign

Three tutors from the Eastern Kentuchy University
Writing Center share a relaxing moment.

menis. Some also adopted the software ta enhance the
courses they were teaching. Participating in the eleclronic
discussions prompted them lo use similar discussions in
their composition caurses as a means of encouraging
more student writing, as well as more facilitating interac-
fian amang students outside the classroom.

The use of electronic discussion boards pro-
vides an effective and efficient method of ongoing training,
particularly for those writing centers that have few other
options. Not only are tutors’ skills sharpenad and the
pedagogical underpinnings of writing centers recognized,
but averall communication among and between adminis-
trators and ulars is alse strengihened.
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