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Lessons from the CCLC Castle:
Practical Dimensions of QWL
Development

By Lynley E. Loftin, Clemson
University, and James A. Inman,
Furman University

In recent years, writing center profession-
als have seen considerable attention paid to com-
puter technology and the ways it can infarm or even
fransform practice. More and more online writing
fabs (OWLs} emerge each year. Atthe same time,
however, ihe field lacks resources for those who
would like to explore and potentially implement such
service options but do not know enough on their
own. This arficle targets that need. We discuss our
own collaberative development of 2 MOO service
option at Furman University, and we use our experi-
ences to share lessons for readers interested in
OWL development in general.

Introducing the CCLC and the CCLC Castle

The Center for Collaborative Learning and
Communication {CCLC) at Furman emerges from
the writing center fradition but also includes equal
attention to speech communication and to computer
technology. The concept was developed by an inter-
disciplinary team of faculty and students to support
the university's emphasis on "engaged learning” in
the liberal arts—defined as problem-solving, project-
oriented, and experience-based learning. Though
always evolving, the general mission af CCLC is 1o
pramate writing, communication, and technology
excellence and to support collaborative teaching and
learning. '

Itis in the later design stages of the CCLC
that the authars of this article began to work to-
gether. James was hired to direct the center, and he
began a year before its scheduled opening. In that
first year, he established a course tiled "Teaching
Communication in Multiple Media," which confinues

to play a key role in consultant iraining and empha-
sizes hoth real and virtual teaching one-to-one. One
of the studenis in the first course was Lynley, an
English and German double-major preparing to pur-
sue graduate studies in professional communication
at Clemson University.

In the summer of 2000, we collaboratively
designed the initial release of CCLC Online, includ-
ing the development of email and MOO tutoring pro-
grams. Because the entire CCLC concept is naw,
we wanted to offer as many service options as pos-
sible so we could select what aptions seem best to
support the Furman community and emphasize them
at that point. We certainly have predictions about
what aspects of CCLC Online will be used most of-
ten, but we realize that experience will be our best
teacher, helping us understand more about wha in
the Furman community most uses the virtual ser-
vices and what specific options they find most use-
fut. '

OWL users explore new options in the CCLC.

Qur MOO design, the basis for this article,

i fitled the "CCLC Castle.”" We construcied it as a
realm in Connections, an educatianal MOO run by
Tari Fanderclai and Jay Carlson (see hitp:/iweb.nwe.
uil.edu/~arifconnections). Visitors to the CCLC
Gastle first find a description that conjures up roman-
{icized notions of medieval lore: “You have somehow
traveled through time back ko 13th-century Europe.
You're standing in the Grand Enérance Hall of CCLC

- continued on page 3 -
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Southern Discourse Moves
in New Directions

By Christine Cozzens
Agnes Scotl College

Springtime has come to our region in ils usual but
always astonishing burst of color and lushness, and with i,
new ideas and new plans for our organization and for
Southemn Discourse.

F have three exciting developments io report re-
garding Southern Discourse. Al the SWCA executive board
meeting in Auburn, the board members decided that irom
now an we should call 8D the "publication” of the South-
gastern Witting Cenfer Associafion, instead of the

- “newsletter.” The point was made that with ifs Inclusion of
research arficles and other in-depth works, SD covers more
than most newsletters cover. And aspiring writing center
persannel who publish thair works in SD might get more
mileage at their home institutions and in tenure reviews or
job-seeking efforts if they published their works in a
“publication” rather than a “newstetier.” So untit we can
come up with an even mare catchy and representative term,
Southem Discourse will hereafter be known as “the publica-
tion of the Southeastern Writing Center Association.”

Also at the Auburn meeting, the executive board [~

and a group of very enthusiastic SWCA mambers who
joined me for a discussian of the future of the publication
agreed that as we seek to expand SD's covarage and de-
velop its identity, we should move forward on the inclusion
of more creative writing and other types of works. Soiam
very happy o announce that the Fall 2001 issue will be a
special issue devoied to works of creative writing connected
implicitly or explicitly to writing centers. An advertisement
axplaining this theme appears on page seven of this issue.
Now we all have fo get writing so that the special issue will
actually come fo bel

As | fold those who altended the S0 meeling, | am
looking to form an editorial staff for the publication, both to
ensure regular contributions and to prepare 8D for moving
forward in all kinds of ways. If you are interested in being a
member of the ediiorial staff, in contributing articles on a
regular basis, and in seelng your name appear on our mast-

How to Submit Articles to
Southern Discourse:

Ariicles should be sent to Christine Cozzens via
email, disk (MS Word), or fax. Please note the
following deadfines:

Summer 2001: May 1st
Fall 2001; October 1st
Spring 2002: February 1si

head, get in touch with me right away. The price for this
honer is that you must agree to submit articles or other
works for two of the three issues (Fall, October 1; Spring,
February 1; Summer, May 1, 2002). These works may in-
clude articles that you dream up and propose, articles as-
signed by the editor, book or internet site reviews, and
smaller pieces such as announcemsnts or other projects.
When you sign on, | will ask you to commit to a general
toplc and a deadline for two of the three issues. Regular
columns on topics of ongoing interest to the readership are
also welcome; for these, submit a proposal and a sample
column to me.

In these ways among others, we hope to improve the quality

* and reach of Southern Discourse so that it may betler live

up to its wonderful, suggestive name. Now, | have one
question for you to consider. What role will you play in

. these new developments? -

Send all submissiohs to Southern Discourse to

Christine Cozzens
Cepartment of English

Agnes Scott College Box 710
141 E. College Ave.
Decatur, GA 30030-3797
phone; 404-471-6221
fax: 404-471-5223 ;
email: coozzens@agnesscott.edu

Assistant Editors: Hillary Harshman
Caroline Murnane
Publication Design: Laura Brandon

Southern Discourse is published three times a year in the fall,
spring, and summer. :




I essons from the CCLC Castle
- continued from page 1 -

Castle. . .. The Entrance Hall is draped in rich scarlet vel-
vet, falling in folds on the stone walls and covering the
floor with a soft carpet. Torches also fine the walls, fight-
ing the Hallf the candles in the round wooden chandelier
hanging high above.” This opening desaription Bngages
visitors' imaginations with its specific spatial detail but also

" playfully introduces magic and surprise, elements that
reflect the more informal, even fun nature of MOO envi-
ronments. Such design, we believe, will hefp both can-
sultants and clients ta relax and feel more comioriable
with each other and with the fechnology. Another space
in the CCLG Castle Is "Merlin's Magic Mousehole," a room
“filled with soft murmurings . . . coming from the books
lining the walls™ and “a large black cauldron on the right
side of the room . . ."that “smells like your grandmiother's
famous vegetable soup!” One aspect of our design strat-
egy especially represented in the Mousehole is the way
we have adapted traditional writing center.practices. Cen-
ters often serve coffee, forinstance, and its inviting smel!
helps consultants and clients to feel at hame. While aur
cauldron does not hold coffee, its presence nonetheless
represents the same administrative effort to create a com-
fortable environment. The cauldron, then, is one specific
example of our respect for the valuable lessons writing
center practice has provided over the years. _

A key aspect of our CCLC Castle design is the
way different disciplines are represented by different
spaces. We wanted to construct environments that reflect
our commitment to writing, communication, and technal-
0gy excellence across the curriculum, and we realized
that hiaving generic spaces might not work. At the same
time, though, we do not restrict consultants ard clients o
particular spaces; If music majors wanted to meet with a
consulfant in & science-themed area, we would encourage
it. One of the first specialized environments we devel-
oped, "The Impressionist's Gallery," emphasizes the arts:

there visitors encounter "an extensive collection of afl of
the best Impressionist art in all of Europe.” Anothar disci-
pline-based space in the CCLC Castle is "The Mad Scien-
list's Laboratory," which emerges from the sciences. The
Laboratory “is dark and spaoky, regardless of the high
windows and the pale yellow light bulbs swinging from
their wires from the cefling.” We do not, of course, mean
o suggest that scientists are actually mad. Instead, our
purpose is simply to pravide an environment that engages
MOQOers in a creative and comfortable way. Because we
ulimately imagine welcoming others to construct aspects
of the CCLC Castle with us, we realize that diversity will
correspandingly increase in promising ways through the
inclusion of such multiple voices and ideas, thus helging
the realm to engage visitors from across the curriculum
mora efiectively. o

We have begun adding objects to the various
spages in the CCLC Castle as well, helping set the scene
more fully and richly for possible consultations. As read-
ers may know, MOOs allow people to construct a full
range of objects, from slide projectors that make possible
slide shows, to furnlture on which MOOQers can sif, and to
recorders that, when activated, can capture a transcript of
all interaction in a particular space. Meadville, an “early
precursor fo Jimmy Buffett's margaritaville,” is one area in
the CCLC Castle that includes several objects. Meadville
features benches upon which visitors can sit, as well as a
well-stocked bar, objects that add a great deal to the
ethos of the room. Objects may also be characters, as
demanstrated in the following activity:

BillyBob challenges KingArthur. KingArthur
stands up quickly and looks for his magic sword.

BillyBab hits KingArthur, but can't knack him
down. KingArthur takes off his gloves and pre
pares to open up a can of whup-ass,

As evident in BillyBob's interaction with KingAr-
thur, we designed KingArthur to tap into what same peo-
ple assaciate with the Arthurian era: artful combat, Addi-
tionzlly, we used contemporary images lo add fun to the
space: the phrase "open up a can of whup-ass,” for exam-
ple, is widely popular from movies like The Waterhoy,
starring Adam Sandler, and from professional wrestling.

Lessons for OWL Development

In consiructing the CCLC Castle, we learned a
number of valuable lessons for readers thinking about
QWL development,

- continued on page 5 -




By Marcy Trianosky
Hollins University

If you missed the Southeastarn Writing Centar
Assacialion conference at Auburn in Fabruary, you missed
a lot. Writing center administrators and tutars showed up in
impressive numbers from across the southeastern region
and from nearby states outside our region. We arrived Fri-
day to find beautiful on-site facilities and accommedations
at the Dixon Conference Cenler and a canference that was
very ably coordinaled by Isabelle Thompson and her staff
at Auburn University, Chaosing from among the many in-
teresting and thoughtfully presented sessions proved diffi-
cuft; many attendees commented on the professional cali-
her of the presentations. The careful selection process fhat
proposals went through under ihe guidance of Glenda Con-
way of Montevallo University and her staif was apparent in
ihe diversity of topics and instilutions represented.

- By the time Lisa Ede presented her keynole ad-
dress at lunch on Friday on the nature and power of cal-
Iaboraticon in writing centers, we had been steeped in the
many aspects of collaboration possible in our work. Lisa

~urged us to look even more deeply into our-experfences,

and we continued to explore the possibifities through the
remaining workshops. Another conference highlight was
the presentation of the Sautheastern Writing Center Asso-
clation Achlevement Award to Danna Sewell of Valdosta
State University, who epitomized the essence of collabora-
tion when she pledged to use the monetary portion of the
award to bring more tutors to the conferance next year,

For me, one of the most exciting moments of all
was the enthustasm shown during our breakfast buffet and
business meeting on Friday morning, when a number of
conference attendees expressed their wilingness o help
the organization continue fo grow and prosper. The evi-
dence was right in front of us: working together and sharing
our knowledge make the whele stronger than the sum of is
parts. :

After leaving a conference, it's common fo experi-
enca two things: either we feel exhausted or we feel elated.
Sometimes if's both, The SWCA board members who went
to the canference probably felt both, with one notable ex-

ception. Bryan Maten, from the writing cenler of the Medical
University at South Carolina and member-at-large, refumed
home with a burning enthusiasm for building the member-
ship of the association. There was no downtime for Bryan!
Board members received an enthusiastic email from Bryan
immediately upon our return. He had brainstormed a struc-
{ure and a timeline for boosting our membership over the
next year. Bryan has proposed selecling state representa-
tives who would, in turn, recruit the support of those wriling
centers not currently in our database. |n just a few short
weeks, Bryan has recruited representatives in most of the
nine stales in cur region (Virginia, North Carolina, South
Carolina, Tennessse, Alabama, Georgia, Florida, Missis-
sippi, Arkansas). Through the combined efiorts of Bryan
and the state representatives, the SWCA aims to substan-
tially increase its membership. We hopea that by this ime
next year we tan report to you our successes in this area.

-What better testament fo the success of a confer-
ence with collaboration as its theme than a collaborative
effort to reach out to olher writing cenlers? Many thanks o
Bryan and all the state representatives who are making this
possible, '

SWCATALK

Join in engéging conversation 'w_ith' other
SWCA members on the organization’s

listserv,
SWCATALK

To subseribe, go to the web page

hitp:/leqroups.com/group/sweatalk

and follow the directions for subscribing.

Remember, you mygtibe an SWCA
member to subscribe! . -+




Lessons from the CCLC Castle
- continued from page 3-

Lesson One: Including Many Different Voices
in the Design Process. The CCLC concept was ariginally
created by an interdisciplnary team of facuily and students at
Furman, and this team is still together, now serving as an
advisory committee to James, hielping him to move the cen-
ter forward. What became clear in the "Teaching Communi-
cation in Multiple Media” class to both Lynley and James,
though, is that students have much more to contribute. Two
students have been on the advisory commitiee at all times,
but bringing more inlo the fold emerged as an important di-
rection to pursue. In addition, we believe that staff should be
actively involved in the design process; many staff members
at Furman, as is no doubt the case elsewhere, have valu-
able perspectives and experiences to share.

With this background, we formed a network of col-
leagues and friends to help us with the design of the CCLC
Castle, including the technical elements, as well as those
thematic and conceplual. This rietwork intenfionally included
both advocates of technology and individuals more generally
opposed to its integration into the CCLC's work, and we
think it is particularly important to have this distribution on
any design team, instead of including only individuals who
are profechnelogy. Lynley coordinated conversations with
student respondents, emphasizing issues like access and
inferest. She asked, for instance, if students would cansider
MOG consulting at all and if downloading client software
would be too difiicult or time-consuming, and she used the
responses to help direct the CCLC Castle's design. James
solicited and brought back advisory committee responses,
and he asked staff members what issues they saw of impor-
tance. These opinions all came together to help us see
clearly what sort of MOO design would best serve the
Furman community and thus enabled us to construct the
environment in the most useful way possible.

Lesson Two: Connect OWLs and Face-to-Face
Sites of Consultation Thematically. One of the most
pressing needs in wriling center praclice, we beliave, is for
stronger programmatic links to be forged betwsen OWLs
and sites of face-to-face practice. Itis common to see WL
pedagogies and programs that bear no resemblance at all to
those offered face-to-face, This realify complicaies consult-
ant training and even the day-to-day work of the center. Al
times, even elements of the same OWL do not link together
well; for instance, email interface design and MOOspace
design for the same center may have no parallels, which is a
shame. We're noi, of course, arguing for all sites of consuli-
ing to have the same lcok; in fact, we believe that site diver-

sity is key. Cur point is simply that a thematic link offers a
greal deal fo &l sites involved.

The CCLC Castle fealures a single word as ils
thematic link—magic. Language Lynley developed for
CCLC Online wel describes how this theme unites various
sites of consulting:

Writing has magical effects an everyone involved.
However, magic is shrouded in mystery, mostly
tecause so many of us do not really understand it
and its powers. Therefore, to many students, wiit
ing Is exactly that—a mystery, a product of magic
that some passess and others anly yearn for, The
CCLC strives to unlock this magic.

For staif training, we use the idea of magic to tatk about
face-to-face consultations as well, and we specifically em-
phasize Lynley's phrase “unlock this magic’ as a way of
thinking about both OWL and face-to-face pedagogies.

Lesson Three: Encourage Consultants to Take
On Leadership Roles. Consultanis should have opportuni-
ties to take on leadership roles in OWLs. More, consultants
should be afforded the chance to see ideas through to the
end, even if administrators and other consultants think the
resut may not be positive. Obviously, we're not suggesting
that dialogue be abolished; clearly talking about ideas and
options with other consultants and with administrators can
offer valuable feedback. Cur point s that if the consultant
remains convinced that her or his idea should be con- -
structed and if it does not have any critical problems like
offensiveness, then everyone else in the center should be
stpportive.

The benefits of enceuraging consultants tq_,take-_ -
on leadership roles are considerable, If consuitants are © .

given building privileges in a MOO, for instance, they will - :g"u K
begin {0 understand not only the inner workings-of the. MOO T
itself but also the inherent choices made in MOO bu1ldmg, e

such as audience, ethics, and cultural sensiivity. Bul!dlng
privileges enable consultants ta tap into their creativity, as™—
well as to reflect on and utilize thelr teaching and learning
experiences, both of which in turn make the MOOspace
being designed all the more advanced and diverse. Too
often, it is only the consultants with the most advanced tech-
nclogical expertise who work with computer technology, a
cheice that further forges a digital divide between consult-
ants comfortable with such iechnology and those not. Ask-
ing alt consultanis ta lake on leadership roles creates a
shared community, ane where multiple voices are heard

and valued, nol ignored or otherwise marginalized.

- continued on page 13 -




Out of the Slough:
Point Me the Way . .. Pleasel

By Peter M. Carriere, Georgia College and
State University

People are surprised o discover that the San-
dhills of Nebraska constilute the largest stable sand dunes
in the western hemisphere. At 20,000 square miles, the
Nebraska Sandhills cover an area larger than the country of
Kuwait. But people would be even more amazed to dis-
caver that the linguistic Slough of Despond not only dwarfs
the Nebraska Sandhills but covers the whole English-
speaking world: the sun never sets on the linguistic Slough
of Despond! And it seems lo be growing: last week it
claimed & journaism instructor at a university in Wisconsin
who ignored the warning signs and brazenly stepped out
into linguistic quicksand.

This instructor, in order to teach the difference
between that and which as a means of knowing whether a
clause is restrictive or nanrestrictive, wrofe this sentence an
~ the board for her students to scrutinize (I have left out the
punctuation): : ‘

Newawﬁiing which seems simple at first
challenges even the brightest students.

- Now this senience illustrates a degree of aca-
demic despotism: “Students-who don't follow the rules,” this
instructor iold her students, "will faill"

Sa how would you punctuate it? A comma after
"newswriting” and “first"? No commas at all? Here are the
instructor's instructions:

1. If you can change "which" to “that” do it
2. Seeif you can delete *that”

So let's ses. Can we change "which” to “that"?
Yes. Sothe senterce becomes “Newswriting ihat seems
simple at first challenges even the brightest siudents."
Greatl So it should be "that." No commas.

But wait a minute. Suppose the writer of the san-
tence wanis the clause beginning with “which” to be addi-

tional informaticn only. Then we retain the "which® and use
the commas according 1o standard usage.

t know whal you're thinking., The clause cannot
be additional information bacause it obviously relztes to the
main sentence which/that is about whether or not newswrit-
ing is challenging: thus e which/that clause is necessary
logically. Oris it?

What about this sentence: "The dog that had
flzas died.” Oris it "The doy, which had fleas, died"? Can
we know for sure? If the *had fleas” part tells us which dog
out of lols of possible dogs, then we need it. But what if it's
addifional information? Then we don't need it, and “that”
bacomas "which," and the only parson to know for sure is
the one wiiting the sentence,

Marshall T. Bigelow, described on the tille page
of his book Punctuation and Other Typographical Matfers
{which/that came out in 1881) as a corrector for a university
press, declared that "almost the whaole science of punctua-
lion consists in the proper use of the comma In subordinate
clauses, so as to show the precise meaning of the sen-
tence” (9). Aside from the fact that I'm not sure about his
comma before “so” in the sentence above, | don't think it's
possible for a reader to second guess the writer as to
whether the which/thal/comma usage is “correct.” And i
you really want an exercise in poinflessness, read Matthew
Amold or John Ruskin, both of whom seem to have indis-
criminately tossed whiches in whenever a that was called
for. Here's an example from Ruskin's Stones of Venice:
“But on & smaller scale, and in a design which cannot be
mathematically defined. .. ." And here's one from Amnold's
“Sweetness and Light": "Do not let us deny the good and
the happiness which they have accomplished. . . "

Here is a wonderful rule from Kate Turabian:

An element is nonrestrictive if it can be omitied

without altering the meaning of the main clause;
These books, which are placed on re
serve in the library, are required
reading for the course.

| don't know abeut you, buk | think the meaning of the main
clause remains intact whether we keep the sukordinate
clause or not; whether we use "that" or "which”

makes littie difference. But what if we need the clause o




separate the books placed on reserve from some other
pile of books? Well, then we should use “that.” But our
Wiscansin instructor said to change "which” fo "that” if we
could. And we can. But that really means—that I'm in the
linguistic Slough of Despond.

The point is that that is sometimes which, and
which is sometimes that, and that is often used in place of
who, and which is falling out of favor in favor of that, which
is beginning to replace it, although classic painters insist
on recognizing that that is not which, and that who, which
is sometimes rejected in favor of that, especially by, . .,
Rats nests| ! seem to have lost the point. It was around
here somewhere,

Help!
I've lost my point and | can't gt it backl

Rats!

| Sourhern

Wild Side!
Announcing 51s First-Ever
Special Creative Writing Issue,
' Fall 2001

By Christine Cozzens, Southern .
Discourse Editor, Agnes Scott College |

: The Fall 2001 issue of Southern Discourse
§ will be a special issue celebrating the creativity of those ¢
# who work in or come to wrifing centers. For that issue,
§ we invite you to submit creative writing connected in

§ some way to writing centers or writing. We welcome
 essays, poems, short fiction, dramatic writing, and

d cross-genre pieces. The connection to wrifing centers  §
B Or writing may be explicit (2 poem about a tutoring ses-
# sion) or implicil {a piece of creative writing for which the
i author received tuloring). :

Wiiling center administrators, staff, tutors,
| tutees, and friends are alf welcome to submit their :
{ works. The deadline for the issue is 1 October 2001.
| Submissions should be sent by email attachment in 3
| Microsoft Word o Christine Cozzens, Southern Dis-

§ course Editor, at ceozzens@agnesscoti.edu,

_ This is your chance fo show the world haw the
§ writing center has inspired you! ;

Call for Proposals: 2003 SWCA
Conference Location
Proposals Due 15 June 2001

By Marcy Trianosky, SWCA President,
Hollins University

Yes, that does say 2003. Believe it or not, plan-
ning this far ahead can be exiremely helpful to all of us,
The SWCA Is interested in broadening its effectiveness
within our region, and hosting our annual conference in
different parts of the regfon is one way of daing this.
States in which a conference has nat been held for some
time include Tennessee, North Carotina, and Florida,

If you believe your institution or city would be a
good site for the 2003 Southeastern Writing Center Asso--
ciation Conference, please submit a proposal in writing or
send an email attachment by 1 June 2001 to Marcy Tri-
anosky, SWCA President, at the address below,

. The SWCA executive board is in the process of
developing a list of questions that would help potential
sponsors determing their readiness for hosting a confer-
ence. Answering these guestions will also help you pre-
pare your proposal. By the time this issue of Southern
Discourse is in print, we hope to have such a list available,
Please contact Marcy If you would like a copy of these
questions, or if you have any new questions of your own.,

The SWCA Board will hold its semiannual mest-
ing in late June of 2001, and we will consider all proposals
at that fime. Please remember that your proposal must be
submitted in wriling.

Thank youl

Marcy Trianosky

Director, The Writing Center
P. 0. Box 9526

Hollins University

Roancke, VA 24020

Phone: 540-362-6576

FAX: 540-362-6642

email: mirianasky@holling.edu




Going Mobile;
Making a Writing Center at a Two-
Year College Mobile to Promote
Whriting Across the Curriculum

By Jim Booth, Surry Community College

At Surry Community College, a rural two-year
institution located in northwestern North Carolinz, we made
the commitment to instifute a Writing Across the Curriculum
(WAC) program during the 1999-2000 academic year. The
college's writing cenier has been instrumental in promoting
the WAC program. Here's whal we did.

The Writing Center's Role in the WAC Program

The Suiry Community College WAC program
was implemented in the fall of 1899, Five instructors
agreed to teach pilot courses to allow the program to deter-
mine qualifications and guidelines for those seeking fo be-
come WAC Instructors. We decided to make instructors
the focus instead of courses—an idea | picked up from
Todd Tayor, assistant director of the writing program at
UNC Chapel Hill, who led our first WAC workshap in the fall
of 1998, '

In my role as writing center director, | decided
upon the following strategies as ways to help those fledg-
ling WAC instructors with their courses: Writing Cenler
Presentations/Field Trips; Tutors in the Classroom; The

Virtual Writing Center. What follows is an in-depth explana-

fion of the strategies.

SCC Writing center Presentations for WAC Classes:
Selling the Soap

. My writing center presentations are generally
done in fifteen to twenty minutes. ! use an FAQ handout
that offers students and faculty written reinforcement of my
remarks and explanations. A typical presentation structure
covers the following detals about the wriiing center.

1) Purpose of the writing cener.

2)  Association of the writing center with our WAC pro-
gram.

3) Explanation of a conference.

4} How fo use the writing center.

5)  How to use the writing center web site.

8) Hours of operation.

7)  Wiiting center’s activity levels (We conduct over 2000
conferences a year-usually about 1200 in the fall and
900-1000 in the spring. These numbers encourage
them to get to us before the last minute. Sometimes,

anyway.}
8} How fo reach the assistant director or me if they have
any questions or problems.

The presentation generally gets siudents in WAC
classes thinking about us in a way that promoles usage
and helps associate the wriing center with their classes,
not jusl with the English department. That's the point.

I went to each of the WAC classes and gave this
presentation about the writing center and its services. This
strategy helped to introduce o the center siudents who had
not had contact with it. f also encouraged WAC faculty to
bring their students to the writing center for brief tours and
infroductions to tutors and "the system® of our center. That
way, students would be able to connect what I'd presented
to them to the real place, the writing center.

Tutors in the Classroom; Bringing the Writing Center to
the Mountain :

Qur “Tutors in the Classroom” service allows the
writing center to accomglish two imporfani tasks. Students
in WAC courses get infroduced to (or refreshed about) what
happens in the writing center. This reminds them of our
chief message—the writing center is a place where they
can get help with their writing, no matter what kind of writ-
ingitis. It's really an ecological message: as college stu-
dents, they live and work in an environment of writing that
embraces a variety of modes of discourse, all of which are
helped by using the wriling center to get responses to their
waork. . :

Tutors get valuable experience (and refreshment
of technique) in working with peer groups and perfarming
efficient and helpful conferences; nothing like a roomful of
peers to get them to do their best tuloring. They also leam
a lot about writing in other subject areas. This knowledge
makes them better tutors and in turn stimulates the WAGC
program. Tutors who can talk about the problems of writing
in biology make biology students who are writing more will-
ing to write about biology—or at least a little batter able to
do so.

As a special aid to these new WAG instructors, |
offered them the option of having tutors come to their

- classes on designated days to assist with l=ading peer

groups, serving as on-site reference sources and conduct-
ing mock tutorials to ease student anxiety about the writing

. center. The mock tutorials were, of course, devised in con-

junction with the WAC instructor so hat they were relevant
to the courses the students were taking.

The Virtual Writing Center: We're There When They
Need Us




Our on-fine English courses use the virtual writing
center readily; getiing students in WAC classes to use the
writing center &y amail or to visit the web site has been a
challenge we're still figuring out how to address. Thus far
we've tried a couple of strategies.

During our presentations on our services, we've
emphasized the usefulness of the virtual wriling center for
" students who have heavy schooliwork/family lime budgets
. io balance. The virteal writing center, of course, atiracts
many older siudents who face these problems. It has been
less successful for traditional-aged students, although they
are now becoming much mare active.

The insligation of online discussicn groups has
helpad foster some use. | monitor these (only about half of
the professors offering WAC courses in & given semester
use them, sa the task isn't as onerous as it sounds). When
a professor suggests o a student that a topic he or she has
* brought up might make good material for a paper, [ jumpin
with an offer of help from the writing center. Besidss rein-
forcing the professor's encouragement to the student to
write, this approach also gives me and the writing cenler a
certain air of omnipresence.

We often have more than one tudor respend to a
student's paper via email. This makes the student feel well
Inoked after (that security thing again) and creates goodwill
with students, faculty, and the administraiion.

We have had a lively use of our cnline tutorial
services; this has alieviated some stress for studenis with
tight school or work schedules,

Outcomes

Surveys cf both students in WAC courses and
faculty feaching these courses indicate a couple of things.
The most interesting of these doesn't relate lo writing cen-
ter services, but it does provide a littls insighl, so ' include
it. Students indicate by an overwhelming majority (over
eighty-five percent) that they think they're doing an ade-
quate amount of writing in their WAC courses. Facully indi-
cate by an impressive margin (seveniy-five percent) that

they think siudents in WAC courses are not writing enaugh.

Qur writing cenler database also provides soms
helpful information. in the WAC courses, same ninety-four
percent of siudents in the pilot WAC courses used the writ-
ing cenier at ieast once during the semester. We conferred
with them on a variety of issues ranging from finding Ways
to add more content, io explaining proper use of MLA or
APA citations, to offering punctuation advice.

Announcing...
The 18th Annual National Conference
on
FPeer Tutoring in Writing :
Writing From the Center
November 2-4, 2001
Muhlenberg College
Allentown, PA

The essayist Scott Russell Sanders has given us a

metaphor for our conferance: wiiting from the center. As
{ students, teachers,administrators, scholars and writers, 8
lf we value writing, but to what extent do we want writing to . |
{ be our center? Qur answers might be determined by fac-
1 tors outside our conlrol, such as institutional back- {
i grounds, WAC or WID, the size and shape and financial

4 scholarly or creative? To what extent do'we even talk
{ about writing as a creative act? How are we responding
i to the conditions we currenily face? Are we aiming to
i center writing by working with or against our institutions,

y working in- or ouiside our institutions? What writing

and tutorial praclices have we invented (or discarded)?
H How are our wriling praclices and theories changing as
il we confront the ever-moving center of writing?

Call for Proposals

Proposals addressing these and other issues are

invited from peer lutors, writing center administzators,
# and faculty. We encourage {utor-led, aclive presenta-
j tions.

Please include the following in your proposal;
"name and tifle of conlact parson

* addrass, phone number and e-mail address
* time requirec (50 or 75 minutes)

*intended audience

* format

* pariicipants and their filles

* description in 300-400 words

* ahstraci of 50 words (for the program)

* equipment needed

- continued on page 13 -




Fggs and Flour

By Christine Meuschke,
College of Charleston

| was sitiing at one of the three five-foot white
iables that fill the space in the College of Charleston Writ-
ing Lab when a young woman entered and began to write
her narne in the log. Two other new consultants ex-
changed nervous glances with me from the other tables.
We had been instructed to hop immediately from our seats
to greet clienis, but no one wanted to move. After about
thirty seconds of hesitation, the more courageous cansult-

ant pulled herseif up from her chair to begin her first consui-

tation.

f approached my first few weeks at the Witing
Lab reluctantly. While the veteran consultants offered
friendly advice, the other new consultants and | discussed
our apprehensions about our first and fufure consultations.
How are siudents going to react to my advice? | wondered,
Why would anyone listen to me, another student? In alf of
my pondering, | never anlicipated the experiences | would
have in the lab,

During my freshman year of college, my roam-
mates often brought their papers to me for proofreading
and editing. | would return their papers cavered with pencil
marks indicating punctuation errors and often arrows or
other direcfions intended to enhance the flow of their writ-
ing. The girls would smile, carry the pages to their bed-
room as | called out explanations behind them, and close
the door while they fixed the commas and ignored every-
thing else. ! would stand in the hallway, dejected, wonder-
ing why they bothered to seek my help. | expected that
clients would carry this "fix-me” atfitude into the lab, that
they would igriore my suggestions, or worse, defend thair
own slyle vehemently. |imagined angry clients telling me
that | was useless, then storming from the lab in a gust of
heated air.

To my surprise, clients have proven to be recep-
tive and even eager. A senior came in one morning with a
particuiarly well-written paper that needed only tweaking.
He pointed to various sentences, asking how they could be
more powerful, Often a simple change in puncluation (a
dash or a colon) helped give the sentence panache, al-
though sometimes we worked together to find those words
that held the perfect connotations, Before we finished, he
scanned the pages again carefully, searching for other sen-
tences to polish. This client and others like him have
helped me realize that students who come to us are inviting
advice to make their writing sparkle.

Along with the clients who bring in near-perfect
papers come the clienis whose papers beg for a compiete
overhaul. One enthusiastic client brought in a paper that
resembled more of a stream-of-consciousness manuscript
than an argumentative essay. We were not facing a dauni-
ing blank page but pages filled with text that had to be raar-
ranged or even discarded in order to create a solid line of
reasoning. | breathed in deeply, and we began, eventually
extracting a strong thesis and a coherent supporting argu-
ment from the jumble before us.

Adthough after hours of work the client and | had
constructed an organized essay, we had not had time to
work extensively on grammar and diction. “Ugh,” | thought,
“we left so much work fo be done!” | could not escape the
feeling that | was failing my clients by not covering every-
thing in a single session. Then, after a few weeks, another
client returned to me for help with a second paper, thanking
me profusely for what she deemed invaluable help the first
time, We, too, had only covered the main poinis in her pa-
per, but she helped me recognize that any help | can offsr
is better than no help at all. Many reliaved smiles have
crossed the faces of clients who simply needed someone o
listen to-their ideas or help them organize their thoughts.

I knew consultants helped students with papers,
but anly after | had worked with a faw students did | realize
the ultimate rofe & consultant plays. | do not merely point
out weaknesses and misiakes in papers; instead, as | now
tell every new client, | help the clients help themselves. |
put them in control of their papers, awakening the creative
process and encauraging them to focus on siructure and
content, or the eggs and flour of their arguments. | no
longer worry that clients expect perfection from the Writing
Lab, for they are usually inspired by thair progressive jm-
provement,

- After finishing a two-hour session with an ESL
student recently, | collapsed back info my chair. “What do
you think this paper is?" he asked, “C? B?" | smiled and
explained that every professor is different, but | thought we
had made significant improvements. "Yes, yes!" he ex-
claimed. “We got rid of all that” waving a hand around

“stuff, and | think it's very good. Yes.” | nodded and smiled
again, reassured that whatever his final grade, he was
happy with hfs work.




The Imposter Syndrome

By William V. Sinski
Georgia Military College

“Where did you learn your grammar?" | heard
Donna ask someone. | was tutoring a student and did not
think she was talking to me.

“Will," she said to get my attention, “Where did you
learn your grammar?”

She was talking to me; | was taken by surprise.
Denna, another tutor, was a graduate student. Atthe end of
the semester she would have her master's degree. She was
already teaching high school English as part of her intern-
ship. 1was years away from being in the position Donna
was in when she asked me her question more than a year
ago. | have three different associate degrees; they do not
include English. | have been tutoring English at Georgia

Military College since 1998 and now attend Georgia College

and State University half ime, working to eam a bachelor's
in English. | answered her by explaining that much of what |
knew began when | spent my entire sixth grade year dia-
gramming sentences. | had responded meekly. | under-
stood the concept that a person with Donna's education
might justifiably question my background. Donna had
worked with us for the quarter. Soon the winter quarter
would end, and we would be off until the spring quarter.

CWHAT MADE ME TRINK 1.COULDS
A BE AN ENGLISH TUTOR.ICAN
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Donna began to cry. She was not questioning my ability at
all,

“ don't belong here; I'm a fraud,” Donna sobbed.

There were students and other tutors in the room.
i genily encouraged her to calm down and not be critical of
herself. “It's called the imposter syndrome,” 1 told her, “I
know how you feel. Last year | had fo discuss this same
problem wilh my therapist and several professars, they all
admitted to suffering from it af ane lime or another.”

_  ‘She was not convinced. She related to me that
she had no trouble writing a fine paper for herself, but she
felt lost coliabarating with the creation of a document con-

structed in another person's written voice. Often the peaple

we futor tend to use sentence structures that we avoid. We
may avoid these sentence structures because we are un-
sure of the punctuation, or we may avoid them because
some instructors differ on such questions of punctuation.

| understand this kind of frustration. Although |
continuousty attempt to improve the quality of my writing, |
have spent years safely using the same style and voice that
have earned me passing grades in my educalion. 1i's easy
to help new writers understand that they can't write the way
they speak. As new writers learn to subslitute punctuation
in their writing for the facial expressions that help us all to

- continued on page 14 -
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Researching OWLs

By Donna Sewell, Valdosta State
Univessity, and James A. Inman,
Furman University

We arg often asked questions like "What will the
next generation of OWLs be?" and "Do OWLs really prove
helpful to clients, or are they just a fad?" And, as readers
can imagine, we don't have the answers all the ime. Many
of the most urgent questions about OWLS require special-
ized knowledge from research stedies. So in this issue's
column, we would like to outline briefly several interesting
approaches for studying OWLs.

One of the first places researchers might start is
in working to understand the OWL itself; how it was first
authored, why it was first authored, what changes have
followed, why these changes were made. This task may be
made easier if the various individuals who have worked on
the OWLs kept notes, but our experiencs is that such re-
cords are rare. Without detailed records, researchers will
likely be required to investigate the history themselves.
Researchers should begin by looking for artifacts: notes
about the OWL in old files, electronic archives of older
OWL versions, and so on. Then an appropriate approach
would be lo interview individuals who were involved with
the OWL in the past: authors, program directors, consult-
ants, clients, and others. With these broad research ap-
proaches, some information should emerge, and the OWL's
identity over time will be brought into more specific relief.
Centers maving online now should work to save all docu-
ments and earlier hypertexts of thelr OWLs so that such
historical documentation will be possible.

As scholars like Sfuart Blythe have shown us,
another interesting research project is fo study the usahility
of OWL designs. Usability is a term from technical commu-
nication that means, in essence, the way that individuals
use something, whether a book, a set of instructions, or an
OWL. (Some readers may know human-computer interac-
fion as an interrelated field with usability.) To perform us-

ability studies of QWLs, researchers would need to create a
space wherein they could observe valunteers at work.

Writing Centers & Technology

est

These volunteers would be given a series of tasks to com-
plete, such as “Locate the email utoring directions, and
read them. Look &t the form, and enter apprapriate infor-
mation.” Researchers have cheices about how to study the
volunteers as thay work. Some usability researchers use
industry-standard video cameras to record every action, so
that they can go back and view the wark aver and aver.
Some usability studies have volunteers talk out loud about
their actions, thus making video or audio recording a par-
ticularly suitable option. Other researchers prefer writing
field notes in the moment without any sort of recording.
What matters, finally, is that researchers can describe tha
volunteers' usability practices as a group and draw conclu-
sions about the OWL. design.

Last, we would suggest examining OWL tutorials.
Of course, the term "OWL tutorials” covers many electronic
environments: email, chat rooms, threaded elecironic dis-
cussions, and MUD space. And, like ihe diversity of the
space (tself, diverse mathods are possible for examining
these tutorials. Researchers may want io read transcripis
of OWL lutorials to investigate the same kinds of issues we
study in face-to-face tutorials—issues refated to power,
gender, race, class, and language use. How much does
the tutor write? How much does the client write? Whose
topics are continued? Whose are ignored? Who controls
the session? How collaboralive is the tutorial? Do the tu-
fors use closed or open-ended questions?

Other researchers may want to investigats the
culture of onfine tutorials from the perspective of a partici-
pant-observer, keeping field notes of the experience of tu-
toring and being tutored online, as well as interviewing
other participants in that environment. Finally, researchers
may glean much useful information from studying the
server stafs. The server data reveals who the QWL serves
and in what ways, fracking who benefits from the OWL and
who doesn't, :

As we pursue QWL research, we want fo remem-
ber to cansider the ethical questions involved in research-
ing online environments. Does the OWL mainiain records
on its users? Who has access o those records? How lang
are papers or questions sent o the OWL maintained? Do
OWL users know what may be done with those
papers or questions? If the material generated by
the OWL is used in published research, has the




director sought permission from an institutional review
board for such research? Many ethical issues have not yet
been resolved for online research, though such work is
currently underway. We can point you {owards several
helpful sources, such as the special issug of The Informa-
tion Socigty devoted ta ethics in cyberspace.

We hope these ideas might prove useful to read-
ers as a beginning, and we welcome the chance to talk
more with anyone whe's interasted in researching OWLs.
QOur email addresses are dsewel|@valdosta.edu and
james.jnman@furman.edu,
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Please send proposals to:

Lindz Miller

English Depariment

Muhtenberg College

Alleniown, PA

Imiler@muhlenberg.edu

(484) 664-3316
http:\Wwww.chss.iup.eduweANCPTWAmuhlenb.himl

Proposal Deadline: April 16, 2001
Notification: June 2001

{.essoms from the CCLC Castie

- continued from page 5 -

Lesson Four: Keep a Journal.

Computer tachnology Is always changing and
beceming more advanced. A problem inherent today in
many OWLs is that no reasonable means has been cre-
ated io frack the development of service aptions. Imag-
ine, far instance, if ten CCLC consultants, Lynley, and
James all have permission to build in the CCLC Castle
realm. In any week, a number of these individuals could
login to Conneclions and make changes to the space. As
the CCLC Casile grows larger and |arger, builders may
have no way of knowing what additions have been mads
by other builders; they may not ever even see the same
reoms In the Castle. The different designers may be du-
plicating each other's efforts. If students in the sciences
grow tired of "The Mad Scfentist's Laboratary" and request
a new enviranment, then several consultants may try to
create something new. In some respects, such a result is
not bad, as diversity of these envirenments may result.
But, itis possible that builders may instead create four
versions of a chemistry lab, all similar, a result that would
instead hinder diversity. If these consultants knew what
averyone on the design team was deing, then they could
choose differant options :

One of the best ways to track the development
and activity of OWLs, and thus generally avold problems
like those described above, is to use some type of joumnal,
wheiher on paper or anline, This documentation might
include media-specific calegories of information, as well
as space for consultants to describe the raficnale for their
building choices.

Because some resistance to keeping this journal may
emerge, we want to suggest thal the journal not be used
for evaluaiion but instead simply be a record of activity, for
befter or worse, This approach will help ensure the jour-
nal is betier received by its prospeclive users,

Conclusion

In this arlicle, we have offered lessons we be-
lieve will be useful to writing center professionals inter-
ested in OWL development. At the same lime, however,
we want to suggest that the best way for knowledge of
computer aptions to advance is for more people to be-
come Involved. We will be at our best as a writing center
community when this path becomes more and more busy
and when new paihs are created by future pioneers. We
invite you to join us in this walk to the future.
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The Imposter Syadrome
- continued from page ] 1-

understand their spoken words, we must resist the temp-
tation to shape their written voices into our own image and
likeness,

Such resistance is difficult when the student
would be satisfied simply if he or she could write as wall
as the tutor.

Donna referred to herself as "the grammar im-
poster,” and no one was able to talk her into coming back.

Today in our training sessions, we are sure to
cover the topic of the impostor syndrome. Tutors routingly
encourage students not to rely on the same tutor for help
every time. The Gail Williams cartoon that accompanies
this arficle depicts my most difficult bout with the syn-
drome. | don't remember exactly how long | agonized
over the six-page paper the cadet presanted to me for
tutoring, When | could find nothing mare than one mis-
placed madifier, | apologized and implied that she needed
betier help than | could provide. | sald to her, “You need to
show this paper to another English tutor.”

Z}”@k‘@fg}'fomfm@@v encourage students

ot to rely on the same tutor for help.

every lime,

Her answer was, “Every ather tuior has already
looked it over. I'm a very smart girl."

She was indeed a very smart girl. No other stu-
dent has ever sought the help of every English tutor in our
writing center for the same project. | felt very inadequate
when | was able to find only one error in a six-page paper.
I was relieved and vindicated when she informed me that
everyone else had already taken a {urn at the project. As
| pondered the facl that | had gone from disaster to tri-
umph while reading her paper, | was reminded of where |
had seen those words used in the'same sentence before.
Amang the wonderful advice-Rudyard Kipling gives us in
his poem “If* are the fines 'If you can meet with triumph
and disaster / . . .treat those twoimposters-ust the
same. ,.." Lo

Fornes at the above address.

The 2002 Southeastern W riting
Center Association
Achievement Award

The Southeastern Writing Center Association
Achievement Award is presented annually on a competi-
tive basis to a member of the assaciation in haner of his
or her outstanding contribution {0 the writing center com-
munity.

Eligihility
Any member of the SWCA is eligible to recaive
the award.

Process
To nominate an eligible candidate, send & short
letter of nomination fo the address below. The
nominator is also responsible for informing the can-
didate that he or she has been nominated.

The candidate should submit supporting dacu-
ments, which may include letters of support from
students, tutors, faculty, administrators, or cal-
leagues from other institutions; syltahi; publications;
local writing center materials, efc. to the address
below by December 1st.

Nominations and supporting material should be sent
to ' '

Karl Fornes, SWCA Treasurer
The Writing Room
“University of South Carolina Aken
471 University Parkway

Aiken, 8C

karlf@arken.sc.edu

A committee of SWCA membars will review the
nominations.

Deadline for Nominations: December 1, 2001

The winner wiil be announced and presented
with the award (a nifty plague and a check for $250) dur-
ing the 2002 SWCA Conference,

Award Committee
If you are interested in serving on the commit-
tee that reviews the nominations, please contact Karl




Announcing...
the 2002 NWCA/SWCA
Joint Conference
April 12 ~14, 2002

The 2002 NWCA/SWCA joint confer-
ence will be held at the Savannah College of Art
and Design in Savannah, Georgia. Traci
Augostosky is the on-site conference coordina-
tor. Committees are currently being formed for
other aspects of conference planning, including
proposals and registration. More information on
the conference will appear in the next issue of
Southern Discourse. . -

Agnes Scott Coflege tutors al the 2001 SWCA
Conference in Auburn, Alabama.

Anyone interested in helping with the confer-
ence should contact Marcy Trianosky, President
of the SWCA, at the following address:

Hollins University

P. O. Box 9526
Roanoke, VA 24020
mtrianosky@hoilins.edu

© The New Yorker Collection 1887 Joseph Farris from cartoonbank.com. All Rights Reserved.
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